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Abstract

Original Research Article |

This paper investigates the leadership practices employed in a private school in Dhaka, Bangladesh. Utilizing a
qualitative case study approach, the study investigates the leadership styles adopted by school leaders, their impact on
student outcomes and institutional performance, as well as the challenges and opportunities faced by educational
leaders in implementing effective leadership practices. The study reveals insights into the dynamic leadership
approaches prevalent in the school and contributes to the broader understanding of leadership in the context of

educational institutions in Bangladesh.
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INTRODUCTION
Introduction and background of the study

Leadership is the ability of an individual or a
group of people to influence and guide followers or
members of an organization, society or team. Gary Yukl
(2006) defines leadership as the process of influencing
others to understand and agree about what needs to be
done and how to do it, and the process of facilitating
individual and collective efforts to accomplish shared
objectives. A leader is responsible for providing
direction, making decisions, and inspiring others to
maximize their potential and contribute effectively to
the group. According to Northouse (2021), a leader is
an individual who influences, motivates, and guides a
group of people towards the achievement of common
goals. These definitions and perspectives provide a
comprehensive understanding of leadership as a process
of influence, guidance, inspiration, and facilitation
towards achieving common goals.

The definition of leadership in education can
be described as the process of influencing and guiding
individuals, teams, or organizations within an
educational setting to achieve common goals and
objectives. It involves providing vision, direction, and
support, as well as fostering collaboration, innovation,
and continuous improvement. Leadership in education
involves mobilizing others to take on challenging and
complex tasks in order to achieve improvement in
student learning outcomes, with a focus on moral

purpose and a commitment to equity and social justice
(Leithwood, K., Harris, A., & Hopkins, D. 2008). It
refers to the activities carried out by individuals or
groups within educational settings that are intended to
influence other individuals or groups toward the
achievement of desired educational goals." (Leithwood,
Louis, Anderson, & Wahlstrom, 2004, p. 6). Leadership
in education encompasses both instructional leadership,
which focuses on improving teaching and learning, and
organizational leadership, which involves managing
resources, establishing policies, and building
collaborative relationships within the educational
community. According to Hallinger and Heck's (2010)
seminal work, leadership in education refers to "the
process of mobilizing and influencing others to achieve
common goals for the betterment of the educational
institution and its stakeholders" (p. 3). It encompasses a
range of practices and behaviors employed by
educational leaders to inspire and guide individuals and
teams towards educational excellence.

Leadership plays a crucial role in the success
and development of educational institutions. Effective
leadership practices not only influence the academic
achievements of students but also shape the overall
organizational culture and climate. In the context of
Bangladesh, the education sector has witnessed
significant growth and transformation in recent years. In
Bangladesh, the quality of education heavily relies on
the leadership  practices of school leaders.
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Understanding the leadership styles and their impact on
student outcomes and institutional performance is
essential for enhancing the overall educational
landscape in the country.

This research aims to explore and analyze the
leadership practices in a school located in Dhaka,
Bangladesh, to gain insights into the challenges,
opportunities, and impact of effective leadership on
student outcomes and institutional performance through
a qualitative case study, referred to as School A, while
maintaining the confidentiality of its identity.

Problem statement

The effectiveness of leadership practices in
educational institutions in Bangladesh has a direct
impact on student learning outcomes and the overall
performance of the institutions. However, there is a gap
in the literature regarding comprehensive research that
explores and analyzes the leadership practices in the
context of Bangladesh. Understanding the leadership
styles, challenges, and opportunities faced by
educational leaders, and their impact on students'
academic performance is crucial to enhance the
education system in the country. This research aims to
address this gap and shed light on the leadership
practices in a specific school in Dhaka.

Rationale of the Study

Understanding the leadership practices in
educational institutions is crucial for fostering a
conducive learning environment and improving student
performance. By exploring the leadership practices of a
specific school in Dhaka, this research aims to
contribute to the existing body of knowledge on
educational leadership in Bangladesh. The findings will
provide valuable information for school administrators,
policymakers, and educators to enhance leadership
practices in schools. Additionally, this study will
contribute to the existing literature on educational
leadership in Bangladesh, fostering further research and
discussions on this important topic.

OBJECTIVES

The main objective of this research is to
explore and analyze the leadership practices in
educational institutions in Bangladesh, with a specific
focus on School A. The specific objectives are as
follows:

1. To identify the leadership styles adopted by
school leaders in School A.

2. To understand the impact of leadership
practices on student outcomes and overall
institutional performance in School A.

3. To examine the challenges and
opportunities faced by educational leaders
in implementing effective leadership
practices in School A.

Research Questions
To achieve the stated objectives, this research will be
guided by the following research questions:

1. What are the leadership styles adopted by
school leaders in School A?

2. How do leadership practices impact student
outcomes and  overall institutional
performance in School A?

3. What are the challenges and opportunities
faced by educational leaders in
implementing effective leadership practices
in School A?

METHODOLOGY
Research Approach

A qualitative case study approach is employed
to gain an in-depth understanding of leadership
practices in School A. The research approach outlined
in this plan is a qualitative case study, which aims to
gain an in-depth understanding of leadership practices
in School A. The case selection rationale is based on the
diversity of the school's leadership team and the use of
various leadership styles. This selection will allow for
an investigation into different leadership practices.

Case Selection

School A, a non-government school in Dhaka,
was selected as the case for this study due to its diverse
leadership team comprising a principal, head teachers,
coordinators in each class, and class teachers. The
school's use of various leadership styles provides an
excellent opportunity for investigation.

Data Collection
The primary data collection methods included
semi-structured interviews and observations.

a) Semi-Structured Interviews

Interviews were conducted with the school
principal, head teachers, coordinators, and a sample of
class teachers to gather insights into their leadership
styles, practices, and experiences.

b) Observations

The researcher conducted direct observations
within the school environment to observe leadership
interactions and practices in action. This method
provided valuable real-time data on leadership
behaviors.

Participants

The participants in the study were included the
principal, head teacher, coordinators from various class
levels, and class teachers from different sections.

The participants in this study:
Principal: 1 participant Head Teacher: 1 participant
Coordinators:

e 1 Coordinator from Class 4
e 1 Coordinator from Class 5
e 1 Coordinator from Class 8
e 1 Coordinator from Class 9
e 1 Coordinator from Class 11
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Class Teachers:
e 1 participant from Class 4 (Primary Section)
e 1 participant from Class 5 (Primary Section)
e 1 participant from Class 8 (Secondary Section)
e 1 participant from Class 9 (Secondary Section)

e 1 participant from Class 11 (Higher Secondary
Section) A total of 12 participants from School A.

Principal: As the overall leader of the
institution, the principal's views and actions
significantly impact the school's culture and practices.

Head Teachers: These individuals oversee
specific departments or grade levels and play a critical
role in implementing leadership practices at the
operational level.

Coordinators: Responsible for coordinating
activities and communication between teachers,

coordinators often act as a bridge between teachers and
the leadership team.

Class Teachers: They are at the forefront of the
teaching and learning process and can provide valuable
insights into the impact of leadership on student
outcomes.

Data Analysis

To analyze the data collected from interviews,
observations, and document analysis, the researcher
used thematic analysis. Thematic analysis involved
identifying recurring themes and patterns within the
data. The data was coded and categorized to draw
meaningful conclusions about leadership practices in
School A.

Methodological Matrix

Aspect Details

Research Approach

Qualitative case study approach

Case Selection

School A, a private school in Dhaka
Diverse leadership team: Principal, head teachers, coordinators, and class teachers

Data Collection

a) Semi-Structured
Interviews

b) Observations

teachers, coordinators,

and a sample of class teachers
Researcher will conduct direct observations within the school environment

Primary Methods: Semi-structured interviews and observations Participants: School principal, head

- Principal (1 participant)

- Coordinators:

- 1 Coordinator from Class 4
- 1 Coordinator from Class 5
- 1 Coordinator from Class 8
- 1 Coordinator from Class 9

Participants

- Class Teachers:

Total Participants

- Head Teachers (1 participant)

- 1 Coordinator from Class 11

- 1 participant from Class 4 (Primary Section)

- 1 participant from Class 5 (Primary Section)

- 1 participant from Class 8 (Secondary Section)

- 1 participant from Class 9 (Secondary Section)

- 1 participant from Class 11 (Higher Secondary Section) 12 participants in School A

Data Analysis

Thematic analysis will be used to identify recurring themes and patterns in the data
Data will be coded and categorized for meaningful conclusions

ANALYSIS AND FINDINGS
Theme 1: Leadership Styles Adopted in School A
Through the interviews and observations
conducted at School A, it was evident that the school's
leadership team embraced a range of leadership styles,
including democratic, participatory, distributed, and
situational leadership. The principal, as the overall
leader, emphasized a participatory and democratic
approach, encouraging open communication and
involving staff members in decision-making processes.

One of the participants asserted, Our principal
believes in involving everyone in decision-making. We
have regular staff meetings where teachers and
coordinators are encouraged to share their opinions and
ideas. It makes us feel valued, and we feel like we are
part of shaping the school's direction. (CO5)

Another  coordinator commented, "Our
principal encourages a democratic leadership style. He
values input from all stakeholders, including teachers,
parents, and students. We have regular meetings where
we can openly share our ideas and concerns. It makes

| © 2023 Scholars Journal of Arts, Humanities and Social Sciences | Published by SAS Publishers, India | 229




Khondokar Sabera Hamid, Sch J Arts Humanit Soc Sci, Aug, 2023; 11(8): 227-233

us feel valued as part of the decision-making
process."(CO8)

A class teacher mentioned, "In our classroom,
we often use participatory leadership. Our head teacher
allows us to design lesson plans and classroom
activities collaboratively. It fosters a sense of ownership
and improves student engagement.”"(CT4)

The head teacher responsible for overseeing
specific departments or grade levels exhibited a more
situational leadership approach. She adapted their
leadership style based on the needs of the teachers and
students they supervised. This flexibility allowed them
to address different challenges effectively. According to
the participant,

Each teacher and department is unique, so | try
to adapt my leadership style accordingly. Some teachers
require more support and guidance, while others are
more independent. Being able to adjust my approach
has helped build stronger relationships with my team.
(HT)

Theme 2: Impact of Leadership Practices on Student
Outcomes and Institutional Performance

Data observation revealed that, the leadership
practices at School A had a noticeable impact on
student outcomes and overall institutional performance.
The emphasis on participatory and democratic
leadership fostered a positive and collaborative school
culture. Teachers felt empowered and motivated,
leading to increased job satisfaction and commitment.
As a result, students experienced a supportive learning
environment that positively influenced their academic
performance and well-being. One of the class teachers
expressed her experience:

| feel valued as a teacher here. The leadership
team listens to our ideas, and they trust us to make
decisions in the classroom. This has improved my
teaching, and | can see my students becoming more
engaged and enthusiastic about learning. (CT11)

Participants highlighted the significant impact
of leadership practices on student outcomes and overall
institutional performance. The wuse of different
leadership styles influenced the school's environment
and student learning experiences.

The head teacher expressed, "Our distributed
leadership approach has been highly effective in
promoting teacher growth. Each coordinator takes
responsibility for their class's performance, and it has
resulted in improved academic achievements across
different grade levels."(HT)

One of the coordinators stated, "Situational
leadership has been beneficial in handling challenging
situations. Our principal is skilled at adapting his

leadership style to the specific needs of the situation. It
has helped us resolve conflicts and address issues
promptly."(CQ9)

Theme 3: Challenges and Opportunities in
Implementing Effective Leadership Practices

While School A demonstrated positive
leadership practices, there were still some challenges
and opportunities for improvement. One notable
challenge was the time and effort required for
participatory decision-making processes. It sometimes
led to delays in implementing certain initiatives.
However, participants recognized the value of involving
multiple perspectives in decision-making and saw it as
an opportunity for growth.

The principal shared, "While democratic
leadership fosters a sense of inclusivity, it can be time-
consuming.  Gathering  inputs  from  multiple
stakeholders and reaching a consensus takes time, and
in urgent situations, it can be challenging."(Pri)

A class teacher pointed out, "One challenge is
the lack of professional development opportunities for
teachers. We have seen the positive impact of
participatory leadership, but not all teachers are
confident in their abilities to contribute to decision-
making."(CT4)

Overall, the qualitative case study revealed that
School A's diverse leadership team utilized a
combination of leadership styles, creating a positive and
engaging school culture. The leadership practices had a
positive influence on student outcomes and institutional
performance, although some challenges related to time
management and leadership training were identified.

DISCUSSION
Discussion of the Findings

The findings are discussed based on the
research questions and the related literatures.

Research Question 1: What are the leadership styles
adopted by school leaders in School A?

The findings from the interviews and
observations reveal that School A's leadership team
employs a mix of leadership styles, including
democratic, participatory, distributed, and situational
leadership. The principal, head teachers, and
coordinators demonstrate democratic leadership by
involving teachers and staff in decision-making
processes, seeking their input, and valuing their
opinions. This participatory approach fosters a sense of
ownership and collaboration among the staff,
contributing to a positive work environment.

Furthermore, the leadership team practices
distributed leadership, wherein responsibilities and
decision-making authority are shared among different

| © 2023 Scholars Journal of Arts, Humanities and Social Sciences | Published by SAS Publishers, India | 230




Khondokar Sabera Hamid, Sch J Arts Humanit Soc Sci, Aug, 2023; 11(8): 227-233

individuals in the organization. Coordinators in each
class are given autonomy to make decisions related to
classroom management and student-related issues. This
approach not only relieves the burden on the principal
but also empowers coordinators and promotes
professional growth.

The situational leadership style is evident
during different situations. Leaders adapt their
leadership approach based on the specific needs and
maturity levels of the teachers and students. For
instance, when dealing with a new teacher, more
guidance and support are provided, while experienced
teachers are encouraged to take more independent
decisions.

Previous studies have highlighted the
effectiveness of democratic and participatory leadership
styles in educational institutions, promoting teacher
morale, job satisfaction, and overall organizational
commitment (Leithwood et al., 2006). Similarly, the
implementation of distributed leadership has been
associated with improved instructional practices and
student outcomes (Gronn, 2002). Scholars also
emphasize the significance of situational leadership,
which tailors leadership approaches to different
circumstances, thereby increasing the leaders'
adaptability and effectiveness (Hersey & Blanchard,
1988).

Research Question 2: How do leadership practices
impact student outcomes and overall institutional
performance in School A?

The study's findings indicate a positive
correlation between leadership practices and student
outcomes as well as overall institutional performance in
School A. The adoption of democratic and participatory
leadership fosters a sense of teamwork, motivation, and
engagement among teachers and staff. As a result,
teachers feel valued and empowered, leading to
improved job satisfaction and a higher commitment to
their roles. This positive work environment translates
into better teaching practices and, ultimately, improved
student learning outcomes.

Moreover, the distributed leadership approach
allows for better utilization of available resources and
expertise, as responsibilities are delegated to individuals
who possess the necessary skills and knowledge. This
not only enhances decision-making but also promotes
innovation and creativity within the school, positively
impacting institutional performance.

The situational leadership style ensures that
teachers receive appropriate support and guidance based
on their individual needs, which contributes to their
professional growth. This, in turn, results in continuous
improvement in teaching methodologies and contributes
to better student performance.

Research in educational leadership suggests
that collaborative leadership practices contribute to
enhanced student achievement and school improvement
(Marks & Printy, 2003). The involvement of teachers
and staff in decision-making processes has been
associated with increased job satisfaction, which, in
turn, positively influences student outcomes (Bogler &
Somech, 2004). Additionally, studies have highlighted
the importance of shared leadership in fostering a
supportive and conducive learning environment, leading
to better student engagement and performance (Harris,
2008).

Research Question 3: What are the challenges and
opportunities faced by educational leaders in
implementing effective leadership practices in
School A?

The study identifies several challenges and
opportunities faced by educational leaders in
implementing effective leadership practices in School
A:

Challenges:

e Resistance to Change: Some teachers may be
resistant to the adoption of participatory or
distributed leadership, as they might be more
accustomed to traditional top-down approaches.

e Time Constraints: Implementing participatory
and democratic decision-making processes
requires time and effort, which might be a
challenge considering the busy schedule of
school leaders.

e Communication Issues: Effective distributed
leadership relies on clear communication and
collaboration, which can be hindered by poor
communication channels or misunderstandings.

e Balancing Leadership Styles: Finding the
right balance between different leadership
styles can be difficult, as certain situations may
call for a more authoritative approach while
others demand a participatory one.

Opportunities:

e Professional Development: School A can
offer training and workshops on leadership
practices to enhance the leadership skills of its
staff, promoting a culture of continuous
improvement.

e Building Trust: By involving teachers and
staff in decision-making, school leaders can
build trust and foster a sense of ownership and
accountability among the team.

e Parent and Community Engagement:
Implementing participatory leadership can
extend to involving parents and the community
in school-related decisions, leading to stronger
support and a sense of community ownership.
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Research  indicates that  implementing
collaborative leadership practices in educational
institutions can face challenges due to established
hierarchical structures and resistance to change
(Wahlstrom & Louis, 2008). However, the process of
adopting distributed leadership can also offer
opportunities for distributed expertise and leadership
development, enhancing overall  organizational
effectiveness (Spillane, 2006).

RECOMMENDATION

Based on the research findings and related
literature, the following recommendations are suggested
to enhance leadership practices in School A:

e Training and Professional Development:

School leaders should prioritize providing
training and professional development opportunities for
teachers and staff to enhance their leadership skills and
adaptability to various leadership styles.

e Establishing Communication Channels:

Improve communication channels within the
school to ensure effective information flow and
collaboration among staff, enabling successful
distributed leadership.

e Encourage Teacher Empowerment:

Foster a culture of teacher empowerment by
involving them in decision-making processes,
recognizing their expertise, and valuing their
contributions to the school community.

e Promote Collaboration:

Encourage collaborative practices among
teachers and staff, promoting a sense of teamwork and
shared responsibility for student success.

e Continuous Feedback and Evaluation:

Implement a system of regular feedback and
evaluation to assess the effectiveness of leadership
practices and identify areas for improvement.

CONCLUSION

This qualitative case study explored the
leadership practices in School A, a private school in
Dhaka, Bangladesh. The research highlighted the
adoption of democratic, participatory, distributed, and
situational leadership styles among the school's
principal, head teachers, coordinators, and class
teachers. The findings revealed a positive impact of
these leadership practices on student outcomes and
institutional  performance. Moreover, the study
identified challenges and opportunities related to the
implementation of collaborative leadership practices in
the school. The research underscores the significance of
adopting diverse leadership styles in educational
institutions and provides valuable insights for
educational leaders seeking to improve their leadership

practices. By embracing collaborative approaches,
schools can foster a supportive and empowering
environment that positively influences student
achievement and overall institutional performance.

However, it is essential to acknowledge the
limitations of this study, primarily the focus on a single
private school in Dhaka, which may limit the
generalizability of the findings. Future research could
explore leadership practices in different types of
educational institutions and consider a more extensive
sample to gain a broader perspective on leadership in
Bangladesh's educational context. Nonetheless, the
outcomes of this study contribute to the growing body
of knowledge on leadership in educational institutions
and serve as a valuable resource for school leaders,
policymakers, and researchers alike.
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