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This framework applies Project Management Implementation and  Mentoring, Monitoring and
Evaluation, and Scale and Sustainability. Each phase
incorporates specific deliverables, stakeholder engagement
protocols, risk mitigation strategies, and quality assurance

Professional (PMP) principles adapted to the development
sector context. It structures the intervention across five
distinct phases: Scoping and Baseline, Co-Design and Pilot,

Abstract: Women's economic empowerment through financial literacy has
emerged as a critical development priority globally. Despite significant advances
in women's access to financial services, substantial gaps remain in financial
knowledge, capabilities, and confidence. This project proposes a structured
project management framework for planning, implementing, and evaluating
women's financial empowerment initiatives, linking accounting fundamentals
with PMP-level project planning methodologies. The framework integrates
evidence-based practices from related research literature, emphasizing gender-
responsive project management, participatory co-design, sustained mentoring,
and measurable financial maturity indicators. By applying systematic project
management principles, this approach ensures structured implementation,
measurable outcomes, stakeholder accountability, and sustainable impact beyond
the project lifecycle.
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1. INTRODUCTION

Financial literacy is not merely about knowledge transmission; it is about
enabling women to make informed financial decisions, access appropriate financial
products, build sustainable economic resilience, and exercise agency in household
and business financial management. Women face unique barriers to financial
inclusion including limited formal education, time constraints due to care
responsibilities, cultural norms restricting economic participation, and insufficient
access to financial services. The conceptualization of women's empowerment
through financial literacy has evolved to recognize multiple dimensions, economic,
social, and political, with financial literacy serving as a necessary but not always
sufficient input for deeper transformative change (Postmus, Plummer, McMahon,
Murshid, & Kim, 2013). Research demonstrates that effective financial literacy
programs require more than didactic training; they must incorporate participatory
pedagogy, sustained mentoring, contextualized content addressing real-life financial
challenges, and explicit linkages to financial service providers (Jarecke, Taylor, &
Hira, 2009). The theoretical foundation for integrating financial literacy into
women's development projects draws from multiple frameworks including the
financial capability model, which emphasizes the combination of knowledge, access,
and supportive policy environments (Hung, Yoong, & Brown, 2012). Social
cognitive theory highlights self-efficacy and coping behaviors as critical mediators
between literacy and empowerment, with empirical evidence linking financial
literacy, socialization, self-efficacy, and economic empowerment among women
(Sanders, Weaver, & Schnabel, 2007). Furthermore, adult learning theories argue for
learner-centered, peer and expert-facilitated formats because women often prefer
interactive, collaborative settings over purely didactic sessions (Jarecke et al., 2009).
Group and social capital frameworks support the use of self-help groups and peer
savings groups to build trust, mutual accountability, and collective access to finance,
with program evaluations in rural settings highlighting group approaches for scale
and sustainability (Dwivedi, Purohit, Mehta, & Gaur, 2015).
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mechanisms. The approach recognizes that financial
literacy interventions are complex adaptive systems
requiring iterative learning, local adaptation, and multi-
stakeholder coordination. Therefore, the framework
emphasizes adaptive management, participatory monitoring
and evaluation, and institutionalization strategies to ensure
long-term sustainability. Drawing on accounting principles,
the framework incorporates financial maturity metrics at
both individual and group levels, including tracking of
savings behaviors, loan repayment rates, delinquency ratios,
budget adherence, and financial reporting quality. This
integration ensures that project outcomes are measured not
only through knowledge gains but also through tangible
financial performance indicators that demonstrate real
economic impact.

2. LITERATURE REVIEW
2.1 Theoretical Frameworks for Financial Literacy and
Women's Empowerment

Financial literacy and women's empowerment are
commonly framed as linked constructs where financial
knowledge, attitudes, and skills increase economic self-
efficacy and self-sufficiency, which in turn enable greater
decision-making power and household bargaining power.
Postmus et al.,(2013) operationalize empowerment as
multidimensional, encompassing economic, social, and
political dimensions, and position financial literacy as a
necessary foundation for deeper transformative change.
Their empirical work demonstrates that financial literacy,
combined with race and economic self-sufficiency,
significantly predicts economic empowerment among
survivors of intimate partner violence. Hetling and Postmus
(2014) further refine this understanding by showing that the
relationship between financial literacy and empowerment
varies with public assistance status, suggesting that
contextual factors mediate the literacy-empowerment
pathway. The gender gap in financial literacy has been well
documented across multiple contexts. Lusardi and Mitchell
(2009) found very low basic financial literacy among young
adults in the United States, with significant gender
disparities that persist even after controlling for education
and income. Hung et al.,(2012) provide a comprehensive
review demonstrating that differences in skills, attitudes,
confidence, and opportunities drive lower measured
financial literacy among women compared to men across
nations. These gaps are not merely knowledge deficits but
reflect structural barriers including limited access to formal
financial education, restricted economic participation
opportunities, and social norms that discourage women's
financial autonomy.

The role of combined inputs in achieving
empowerment outcomes has been emphasized by multiple
scholars. Nawaz (2015) argues, based on qualitative
primary data from Bangladesh, that microfinance's
empowerment impact depends critically on concurrent
financial literacy programming. Similarly, Dutt (2015)
documents case studies where microfinance combined with
empowerment inputs deepened women's  market
understanding and bargaining power, suggesting that access
to credit alone is insufficient without the knowledge and

confidence to use financial services effectively. Bijli (2012)
reinforces this perspective, identifying microfinance
combined with financial literacy as an essential strategy for
women's empowerment in India, particularly through the
SHG-bank linkage model that has achieved significant
scale. Adult learning and pedagogical theories provide
important guidance for program design. Jarecke et
al.,(2009) analyzed pedagogy across national financial
literacy programs for women and recommended non-
didactic, learner-centered approaches aligned with women's
specific learning preferences. Their research demonstrates
that women learners show preferences for group learning,
expert facilitation, and contextualized examples, while
didactic, one-size-fits-all curricula perform poorly in
addressing women's needs. This finding was reinforced in a
subsequent synthesis by Jarecke, Taylor, and Hira (2014),
which recommended practice-based, group and expert-
supported learning to improve retention and application of
financial concepts.

2.2 Program Design and Implementation Strategies

Effective program design integrates context-aware
curricula, participatory delivery methods, and linkages to
financial services. Implementation approaches vary from
standardized curriculum rollout to adaptive community-led
models that embed monitoring and iterative refinement.
Case evidence from multiple contexts highlights training,
counseling, and SHG/microfinance linkages as recurring
implementation elements that drive uptake and retention
(Dwivedi et al., 2015; Karunanithy & Senevirathne, 2015).
Dwivedi et al.,(2015) document PRADAN's rural programs
in India that combine self-help groups, bank linkages, and
tailored training, showing improved financial inclusion and
women's economic participation. Their phased approach
begins with need assessment and pilot modules, then scales
using iterative feedback collected from participants. This
adaptive implementation model contrasts with more
standardized approaches and appears particularly effective
in diverse rural contexts where one-size-fits-all curricula
fail to address local realities. Karunanithy and Senevirathne
(2015) evaluated two state-sponsored microfinance projects
in Sri Lanka and found that training, advisory services, and
skills development significantly predicted women's
empowerment in regression analyses, reinforcing the value
of complementary services beyond basic financial
education.

The integration of digital tools and mobile
platforms represents an emerging delivery modality with
potential for scale. Susanti (2017) describes the LIKTAUSI
app model in Central Java that uses community building
combined with a mobile tool (SikapiUangMu) to improve
women entrepreneurs' financial management and access to
mini-investment opportunities. This blended approach
recognizes that purely digital solutions face barriers related
to device access and digital literacy, necessitating
community engagement components to support technology
adoption. Bonga and Mlambo (2016) identified 32 distinct
methods for raising women's financial literacy, ranging
from micro-interventions to market and macro-level
approaches, and ranked them using relative importance
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index analysis. Their comprehensive framework provides
implementers with evidence-based guidance on selecting
methods appropriate to specific contexts and objectives.
Curriculum design and contextualization emerge as critical
success factors across multiple studies. Programs must
adapt examples, language, and delivery timing to women's
schedules, literacy levels, and cultural contexts (Jarecke et
al., 2009; Jarecke et al., 2014). Practical sequencing
typically begins with concrete tasks such as recording and
budgeting, progresses to financial planning and product
choice, and then advances to investment and
entrepreneurship concepts. Active learning methods
including simulations, budgeting exercises, and locally
relevant scenarios increase transfer of knowledge to
practice and improve behavioral outcomes.

2.3 Stakeholder
Considerations

Programs that sustain impact engage multiple
stakeholder groups including financial institutions, NGOs,
community leaders, and households, while explicitly
addressing gendered barriers such as restrictive norms, time
poverty, and safety concerns. Postmus, Mayoral Pedroarias,
and Pentico (2010) stress the importance of tailoring content
for subgroups facing compounded barriers, such as
survivors of intimate partner violence, and involving male
household members when appropriate to shift intra-
household dynamics. Their review of economic abuse
literature finds that financial literacy programs improve
knowledge, confidence, and financial behaviors among
survivors, but must integrate economic safety planning to
address unique risks faced by this population. Community
partnerships and institutional linkages form the foundation
of sustainable stakeholder engagement. Dwivedi et
al.,(2015) demonstrate that co-design with local NGOs and
self-help groups builds trust and improves program uptake
in rural Indian contexts. Bijli (2012) highlights the success
of SHG-bank linkage models that formalize relationships
between community-based groups and formal financial
institutions, creating pathways for account opening and
product access beyond training. Hilhorst and Oppenoorth
(1992) emphasize the need for flexible, gender-aware
financial services and institutional arrangements to expand
poor women's access and empowerment, arguing that
product design must reflect women's economic realities and
constraints.

Engagement  and Gender

Gender considerations in program design extend
beyond content to encompass delivery modalities,
facilitator selection, and safety protocols. Women's reported
learning preferences favor small groups, female facilitators,
and practical exercises (Jarecke et al., 2009; Jarecke et al.,
2014). For survivors of violence, programs must integrate
confidentiality protections and consider discrete delivery
channels where disclosure risks exist (Sanders et al., 2007).
Sanders et al.,(2007) evaluated an economic education
program for battered women and reported limited
knowledge gains but significant improvements in financial
self-efficacy, suggesting that confidence-building may be as
important as knowledge transfer for populations facing
trauma and barriers to economic autonomy. Addressing

restrictive gender norms requires explicit strategies
including community dialogue and male engagement. Dutt
(2015) documents cases where programs incorporated
household-level discussions to reduce resistance to
women's financial autonomy and shift intra-household
bargaining dynamics. Nawaz (2015) found that
microfinance programs in Bangladesh that included
financial literacy components were more effective in
shifting household power configurations compared to
credit-only interventions, with educated women showing
greater gains in decision-making authority.

2.4 Monitoring, Evaluation, and Impact Measurement

Robust monitoring and evaluation frameworks
measure knowledge, attitudes, behaviors, and economic
outcomes using mixed methods, linking intermediate
outcomes such as self-efficacy and account use to longer-
term economic indicators. Quasi-experimental and
regression approaches have been employed where
randomized designs were not feasible, with several program
evaluations reporting gains in financial self-efficacy and
behavior even when knowledge gains were modest (Haque
& Zulfigar, 2015; Selvaraj, Johnson, & Sakthivelrani,
2016). Selvaraj et al.,(2016) used a validated Financial
Literacy Scale with 400 SHG women in Virudhunagar,
India, and found that saving, borrowing, and investment
skills  significantly  associated  with  economic
empowerment. Their measurement framework captures
immediate outputs including attendance and module
completion, intermediate outcomes such as financial
knowledge and budgeting behaviors, and longer-term
impacts including income changes and asset accumulation.
Karunanithy and Senevirathne (2015) employed regression
analysis to identify predictors of empowerment in Sri
Lankan microfinance projects, demonstrating the value of
quantitative methods in isolating program effects from
confounding factors.

The relationship between financial literacy and
economic outcomes has been examined through various
analytical approaches. Siddik (2017) found that financial
inclusion programs in rural Bangladesh increased women's
income, purchasing power, and position in the family, using
survey evidence to document economic and social
empowerment outcomes. Haque and Zulfigar (2015)
reported that financial literacy, attitude, and wellbeing
together significantly related to working women's economic
empowerment in a survey of 300 respondents, highlighting
the multidimensional nature of empowerment and the need
for comprehensive measurement frameworks. Several
studies emphasize the importance of measuring behavioral
change rather than knowledge alone. Kumar and Sirajuddin
(2017) surveyed women in Hyderabad and reported gaps in
awareness, attitude, and behavior that constrain women's
financial participation, arguing that effective evaluation
must capture all three domains. Sharma and Joshi (2016)
studied women's investment choices and found that
financial knowledge influences investment behavior,
suggesting that awareness programs must explicitly target
attitude change to shift investment patterns. Singh and
Kumar (2017) outline the Indian scenario showing women's
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limited use of formal financial services despite knowledge
gains, arguing for evaluation frameworks that track service
utilization and financial behaviors over time. Mixed
methods approach provides depth and context that
quantitative measures alone cannot capture. Nawaz (2015)
used qualitative primary data to understand household
power dynamics and the mechanisms through which
financial literacy influences decision-making authority.
Dutt (2015) employed case study methods to document how
microfinance plus empowerment inputs deepened women's
market understanding and bargaining power, revealing
processes and contextual factors not visible in survey data.
These qualitative insights are essential for adaptive
management and for understanding why programs succeed
or fail in specific contexts.

2.5 Critical Success Factors and Implementation
Challenges

The literature identifies several critical success
factors that predict program effectiveness. Integration with
financial services and market opportunities enables women
to translate knowledge into sustained financial behaviors
and inclusion (Bijli, 2012; Dwivedi et al., 2015). Skills
training and counseling complement financial education by
building confidence and providing ongoing support
(Karunanithy & Senevirathne, 2015). Culturally adapted
pedagogy that respects women's learning preferences and
constraints improves retention and application (Jarecke et
al., 2009; Jarecke et al., 2014). Strong local partnerships
with community organizations and self-help groups
enhance trust, uptake, and sustainability (Dwivedi et al.,
2015). Implementation challenges are equally well
documented. Low baseline literacy and numeracy create
barriers to comprehension of financial concepts (Kinyanjui
& Ocholla, 2017). Kinyanjui and Ocholla (2017) examined
Kenyan women entrepreneurs and documented gaps in
numeric skills and risky investment willingness, arguing for
targeted competency development. Gender norms and male
gatekeeping limit women's ability to act on financial
knowledge, necessitating household and community-level
interventions (Nawaz, 2015). Limited access to formal
financial services in rural and underserved areas constrains
the practical application of skills, even when knowledge
improves (Singh & Kumar, 2017). Rani (2017) analyzed
rural women's role in household financial management and
argued for strategies to increase direct access to financial
services, recognizing that knowledge without access yields
limited empowerment.

Measurement heterogeneity across programs
makes it difficult to compare effectiveness and identify best
practices (Lusardi & Mitchell, 2009). The need for longer
follow-up periods to capture economic outcomes presents
logistical and funding challenges (Siddik, 2017).
Sustainability of program impacts after external support
ends remains a persistent concern, with many programs
showing knowledge gains that dissipate without ongoing

reinforcement (Sanders et al., 2007).

2.6 Synthesis and Gaps

The literature provides a strong foundation for
designing evidence-based financial literacy programs for
women, emphasizing the integration of knowledge, access,
and supportive environments. Theoretical frameworks from
social cognitive theory, adult learning, and gender analysis
inform program design choices. Empirical evidence
demonstrates that programs combining financial education
with microfinance or financial service linkages, delivered
through participatory group-based methods, achieve
stronger empowerment outcomes than knowledge-only
interventions. Stakeholder engagement, particularly with
financial institutions and community organizations,
emerges as critical for sustainability and scale. However,
gaps remain in the literature. Few studies provide detailed
project management frameworks that specify phases,
deliverables, quality assurance mechanisms, and risk
management strategies. The integration of accounting
principles and financial maturity metrics into program
design and evaluation is underdeveloped. Limited guidance
exists on adaptive management approaches that allow
programs to respond to emerging challenges and
opportunities  during implementation. This project
addresses these gaps by proposing a comprehensive project
management framework that integrates evidence-based
practices with systematic planning, implementation, and
evaluation methodologies.

3. OBJECTIVES

e Enhance financial knowledge and self-efficacy
among 500 women in target communities through
comprehensive, participatory financial literacy
training.

e Drive behavioral change enabling 70% of
participants to develop and consistently implement
personal or household financial plans.

e Facilitate access to formal financial services for
60% of participants through partnerships with
banks, microfinance institutions, and mobile
money providers.

e Build institutional capacity by establishing 5
community-based financial literacy resource
centers staffed by trained local facilitators for
long-term sustainability.

4. METHODOLOGY AND PROJECT PHASES

The project follows a structured five-phase
lifecycle incorporating iterative learning loops, adaptive
management, and continuous stakeholder engagement. This
phased approach reflects best practices from development
project management while integrating evidence-based
strategies identified in the literature review. Each phase
includes specific activities, deliverables, quality assurance
mechanisms, and transition criteria to ensure systematic
progression toward project objectives.
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Figure 1: Project Lifecycle Framework (project, lifecycle)

Phase 1: Scoping and Baseline Assessment (Months 1-3)

The scoping and baseline phase establishes the
project foundation through comprehensive context analysis,
stakeholder engagement, and baseline measurement. This
phase begins with a gender impact assessment that analyzes
gender-specific barriers, opportunities, and risks related to
financial literacy and inclusion, following the framework
proposed by Hung et al.,(2012) for understanding
differential constraints faced by women. The needs
assessment employs participatory methods including focus
group discussions, key informant interviews, and
community meetings to identify priority financial topics,
learning preferences, and delivery channel feasibility,
consistent with the learner-centered approach advocated by
Jarecke et al.,(2009). A baseline survey administers
validated financial literacy assessment tools and financial
self-efficacy scales to a representative sample of the target
population, enabling rigorous pre-post evaluation as
recommended by Selvaraj et al.,(2016). Digital readiness
mapping assesses access to mobile phones, internet
connectivity, digital literacy levels, and feasibility of digital
delivery components, recognizing the access constraints
identified by Bonga and Mlambo (2016). Stakeholder
analysis and mapping identify all relevant stakeholders,
assess their interests, influence, and engagement
requirements, and develop a comprehensive engagement
plan. Risk assessment identifies potential risks including
cultural resistance, economic shocks, technology failures,
and stakeholder turnover, with mitigation strategies
developed for each identified risk. The project charter
formalizes project scope, objectives, governance structure,

roles and responsibilities, and resource requirements,
providing the authorizing document for subsequent
implementation. Deliverables from this phase include a
gender impact assessment report, baseline survey report
with statistical analysis, stakeholder engagement plan, risk
register and mitigation plan, approved project charter, and
detailed implementation plan for subsequent phases.
Quality assurance mechanisms include external review of
assessment methodologies, statistical validation of baseline
instruments, and stakeholder validation workshops to
ensure rigor and buy-in.

Phase 2: Co-Design and Pilot (Months 4-6)

The co-design and pilot phase develops
contextually  relevant training materials  through
participatory processes and tests approaches before full-
scale implementation. Participatory curriculum
development engages target women, local facilitators, and
financial service providers in co-designing training modules
that address real-life financial challenges, reflecting the
participatory pedagogy emphasized by Jarecke et al.,(2009)
and the contextualization principles documented by
Dwivedi et al.,(2015). Training material production creates
facilitator guides, participant workbooks, visual aids, case
studies, and practice exercises in local languages, ensuring
accessibility for women with varying literacy levels as
recommended by Kinyanjui and Ocholla (2017). Where
feasible, digital tool development designs and prototypes
mobile applications or digital platforms for recordkeeping,
budgeting, or learning reinforcement, following the blended
approach demonstrated by Susanti (2017) that combines
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community engagement with technology. Facilitator
training recruits and trains local facilitators on curriculum
content, participatory pedagogy, gender sensitivity, and
mentoring techniques, building local capacity for
sustainability as advocated by Dwivedi et al.,(2015). Pilot
implementation  conducts  training  with  50-100
representative participants across 2-3 communities,
allowing for testing and refinement before scale-up.
Usability testing examines digital tools for usability,
accessibility, and technical functionality where applicable.
Pilot evaluation collects feedback through pre-post tests,
participant surveys, facilitator debriefs, and observation,
employing mixed methods consistent with the evaluation
frameworks used by Karunanithy and Senevirathne (2015).
Refinement revises curriculum, materials, and delivery
approaches based on pilot findings, embodying the adaptive
management principle central to effective development
programming. Deliverables include finalized training
curriculum and materials, a trained facilitator cohort, pilot
evaluation report with recommendations, refined digital
tools where applicable, and partnership agreements with
financial service providers. Quality assurance mechanisms
include pilot evaluation using mixed methods, external
curriculum review by financial education experts, and
usability testing protocols for digital components to ensure
quality before scaling.

Phase 3: Implementation and Mentoring (Months 7-18)

The implementation and mentoring phase delivers
training at scale while establishing systems for ongoing
support and quality maintenance. Participant recruitment
and selection use transparent, inclusive criteria and engage
community leaders for mobilization, ensuring diversity and
inclusion while building on trusted community structures as
demonstrated by Bijli (2012) in the SHG-bank linkage
model. Training delivery conducts community-based
workshops using participatory methods, peer learning, and
practical exercises, typically structured as 8-12 sessions of
2-3 hours each to accommodate women's time constraints.
The curriculum follows the practical sequencing
recommended by Jarecke et al.(2014), starting with
concrete tasks such as recording and budgeting, progressing
to financial planning and product choice, and advancing to
investment and entrepreneurship concepts. Peer mentoring
establishment identifies and trains peer mentors from
among participants and establishes mentoring groups of 10-
15 women per mentor, creating social support structures
that leverage group dynamics for sustained behavior change
as documented by Dwivedi et al.,(2015). Ongoing coaching
sessions provide monthly mentoring covering financial plan
implementation, problem-solving, and mutual support,
recognizing that sustained support drives behavioral change
as found by Sanders et al.,(2007). Financial service linkage
activities organize bank and MFI orientation sessions,
facilitate account opening, provide accompaniment support,
and negotiate favorable terms, translating knowledge into
access as emphasized by Nawaz (2015) and Dutt (2015).
Where applicable, digital tool deployment distributes and
trains participants on digital recordkeeping or budgeting
apps with ongoing technical support. Continuous
monitoring tracks attendance, learning outcomes, practice

adoption, financial service uptake, and participant
satisfaction through routine data collection systems.
Adaptive management holds monthly project team reviews
to assess progress, identify challenges, and adjust
implementation approaches based on emerging evidence.
Deliverables include 500 women trained with completion
certificates, a functional peer mentoring network, financial
service linkage records, monthly progress reports, and a
mid-term evaluation report at Month 12. Quality assurance
mechanisms include standardized training protocols and
fidelity checks, regular facilitator supervision and coaching,
participant feedback mechanisms, and external mid-term
evaluation to ensure consistent quality and enable course
correction.

Phase 4: Monitoring and Evaluation (Months 19-21)

The monitoring and evaluation phase assesses
project outcomes and impact, documents lessons learned,
and informs sustainability planning through rigorous
measurement and analysis. The endline survey re-
administers baseline instruments to measure knowledge
gains, self-efficacy changes, and behavioral outcomes using
paired statistical tests, following the evaluation approach
used by Selvaraj et al.,(2016). Financial maturity
assessment measures group-level financial performance
using indicators such as savings rates, loan repayment,
delinquency ratios, and financial reporting quality,
operationalizing the financial capability framework
described by Hung et al.,(2012). Behavioral tracking
analyzes financial diaries, mobile money transaction
records, and bank account activity data with appropriate
consent and privacy protections, providing objective
measures of financial behavior change. Impact assessment
conducts  quasi-experimental  evaluation  comparing
participants to a matched comparison group on economic
empowerment indicators, employing the regression
approaches demonstrated by Karunanithy and Senevirathne
(2015) and Hetling and Postmus (2014). Qualitative
evaluation conducts focus groups and in-depth interviews to
understand change processes, barriers, and facilitators,
recognizing that qualitative methods capture mechanisms
and context not visible in quantitative data as shown by
Nawaz (2015) and Dutt (2015). Stakeholder feedback
collection surveys all stakeholder groups on satisfaction,
perceived impact, and sustainability recommendations.
Cost-effectiveness analysis calculates cost per beneficiary,
cost per outcome unit, and return on investment to inform
resource allocation decisions. Best practice documentation
produces case studies, video testimonials, and
implementation guides for knowledge sharing and
replication. Deliverables include an endline evaluation
report with statistical analysis, impact assessment report,
cost-effectiveness analysis, best practice documentation
package, and lessons learned report. Quality assurance
mechanisms include engagement of an independent
external evaluator, application of rigorous statistical
methods, triangulation across multiple data sources, and
stakeholder validation of findings to ensure credibility and
utility of evaluation results.
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Phase 5: Scale and Sustainability (Months 22-24)

The scale and sustainability phase institutionalizes
capacity, establishes resource centers, ensures financial
sustainability, and plans for expansion beyond the initial
project. Resource center establishment identifies physical
locations such as community centers or women's group
facilities, equips them with materials and tools, and
formalizes governance structures with community
ownership, building on the institutionalization strategies
documented by Dwivedi et al.,(2015). Facilitator
certification formalizes local facilitator roles with
certificates, job aids, and ongoing support mechanisms,
creating a cadre of trained local experts who can sustain
programming. Sustainability planning develops revenue
models including fee-for-service, government contracts,
and NGO partnerships, secures funding commitments, and
establishes community ownership structures to ensure
continuity after external funding ends. Knowledge transfer
trains local partner organizations on curriculum, monitoring
and evaluation systems, and management processes,
building institutional capacity for independent operation.
Policy advocacy engages local government to integrate
financial literacy into community development programs
and secure budget allocations, pursuing the systemic change
approach advocated by Hilhorst and Oppenoorth (1992).
Scale-up planning documents the replication model,

develops franchise or partnership frameworks, and
identifies expansion sites for future programming. Project
closure conducts final reporting, financial audits, asset
transfers, and formal project closure ceremonies, ensuring
proper accountability and transition. Deliverables include 5
operational resource centers with 2-year sustainability
plans, a certified local facilitator network, scale-up strategy
and replication toolkit, final project report and financial
audit, and policy briefs and advocacy materials. Quality
assurance mechanisms include sustainability assessment
using standardized tools, community ownership validation,
external audit of project finances, and stakeholder
satisfaction survey to verify readiness for transition and
continued operation.

5. IMPLEMENTATION FRAMEWORK
5.1 Stakeholder Engagement Strategy

Effective stakeholder engagement is critical to
project success, sustainability, and scale, requiring
differentiated strategies for diverse stakeholder groups with
varying interests, influence, and engagement requirements.
The stakeholder engagement framework identifies six key
stakeholder groups and specifies engagement strategies,
accountability mechanisms, and communication protocols
for each.

s .
Primary.iciaries stakeholder Engagem"‘éﬂccountablllty Matrlx Local .tors&
(Women Participants) Team Peer Mentors
Co-designers, Learners Planning & Coordination Training & Support
*» Meeds assessment « Project coordination + Training facilitation
= Curriculum co-design = Resource mobilization « Mentoring sessions
» Training attendance * Quality assurance * Progress tracking
» Peer mentoring « M&E implementation « Community liaison
- Feedback provisior} « Reporting « Charmpions
CommunityLeaders & Partn()s &
Local Goyernment Organizations
ServicaAccess Legitimacy| & Suppart Implementation Support
= Product information » Project endorsement + Partnership
» Account opening « Mobilization * Beneficiary recruitment
* Service access * Resource provision + Capacity building
» Data sharing « Falicy alignment * Sustainability
Engagement Level: @ High Medium Low
Accountability and Communication Mechanisms
Upward Accountahility Downward Accountability Horizontal Accountability

* Pragress reparts * Feedback sessians = Coordination meetings

« Financial reporting « Community meetings « Knowledge sharing

« Committee meetings « Grievance mechanism « Joint monitoring

+ External evaluations * Participatory M&E * Partnership reviews

« Compliance monitoring - Transparency + Peer learning

Figure 2: Stakeholder Engagement and Accountability Matrix (stakeholder matrix)
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Primary beneficiaries, the women participants, are
engaged at the highest level as co-designers, learners, and
change agents. Their activities include needs assessment
participation, curriculum co-design, training attendance,
peer mentoring, and feedback provision. Accountability to
this group is ensured through participatory monitoring and
evaluation, regular feedback sessions, grievance
mechanisms, and transparent decision-making, reflecting
the downward accountability emphasized by Postmus et
al.,(2010) in their work with vulnerable populations.
Communication occurs weekly during training, monthly
during mentoring, and quarterly through community
meetings to maintain engagement and responsiveness. The
project management team maintains high engagement as the
coordinating body responsible for planning, coordination,
and monitoring. Team activities include overall
coordination, resource mobilization, quality assurance,
monitoring and evaluation implementation, and reporting.
Accountability mechanisms include monthly progress
reports to donors, quarterly steering committee meetings,
and annual external evaluations, representing upward
accountability to funding sources. Communication flows
daily for internal coordination, weekly for team meetings,
and monthly for stakeholder updates.

Local facilitators and peer mentors are engaged at
high levels as the primary delivery mechanism for training
and ongoing support. Their activities encompass training
facilitation, mentoring sessions, progress tracking,
community liaison, and serving as sustainability
champions. Accountability is maintained through training
fidelity checks, mentoring logs, and participant satisfaction
feedback. Communication includes weekly supervision
meetings, monthly facilitator forums, and ongoing technical
support to ensure quality and address challenges. Financial
service providers including banks, microfinance
institutions, and mobile money operators are engaged at
medium levels for service access and product linkage. Their
activities include product information sharing, account
opening facilitation, financial service access, and data
sharing agreements as documented in the SHG-bank
linkage models described by Bijli (2012). Accountability is
ensured through partnership agreements with service
commitments, quarterly review meetings, and client
feedback mechanisms. Communication occurs monthly
through coordination meetings, joint outreach events, and
data sharing protocols.

Community leaders and local government are
engaged at medium levels to provide legitimacy and
resource support. Their activities include project
endorsement, community mobilization, resource provision,
and policy alignment. Accountability mechanisms include
quarterly briefings, community meetings, and joint
monitoring  visits. Communication involves initial
engagement meetings, quarterly updates, and final results
dissemination to maintain support and alignment with local
priorities. Partner NGOs and women's organizations
maintain high engagement as implementation partners
providing support and advocacy. Their activities include
implementation partnership, beneficiary recruitment,

capacity  building, and  sustainability  support.
Accountability is maintained through partnership
agreements, joint work plans, collaborative monitoring and
evaluation, and knowledge sharing. Communication occurs
bi-weekly through coordination meetings, joint field visits,
and collaborative learning events to ensure alignment and
mutual  support. This multi-stakeholder approach
recognizes that sustainable impact requires coordination
across actors with different roles and responsibilities,
consistent with the partnership models documented by
Dwivedi et al.,(2015) and Karunanithy and Senevirathne
(2015). The framework balances upward accountability to
donors, downward accountability to beneficiaries, and
horizontal accountability to partners, creating a
comprehensive accountability system that enhances
transparency and responsiveness.

5.2 Resource Requirements

Human resources for the project include a project
manager providing full-time overall coordination, donor
relations, and strategic planning; a training coordinator
managing curriculum, facilitator support, and quality
assurance; a monitoring and evaluation specialist
responsible for data collection, analysis, reporting, and
learning; three community mobilizers handling beneficiary
recruitment, community liaison, and logistics; fifteen part-
time local facilitators delivering training and mentoring;
and a part-time finance and administration officer managing
financial operations, procurement, and administration. This
staffing structure balances technical expertise with local
knowledge and ensures adequate support for all project
phases. Financial resources are allocated across personnel
costs at 40% of the budget, training and materials at 25%,
technology and equipment at 10%, monitoring and
evaluation at 10%, operations and administration at 10%,
and sustainability and scale activities at 5%. This allocation
prioritizes direct program delivery while ensuring adequate
investment in monitoring, evaluation, and sustainability
planning. Infrastructure and equipment requirements
include training venues such as community centers and
schools, projectors, laptops, flip charts, and training
materials, mobile devices for digital tools where applicable,
office space and equipment, and transportation for field
activities. Partnerships with financial institutions, local
NGOs and women's organizations, government agencies
responsible for gender and community development, and
academic institutions for evaluation support provide
essential complementary resources and expertise.

5.3 Quality Assurance Mechanisms

Quality assurance is maintained through multiple
mechanisms operating throughout the project lifecycle.
Standardized protocols including training manuals,
monitoring and evaluation tools, and reporting templates
ensure consistency across sites and facilitators. Facilitator
supervision includes weekly observation visits, coaching,
and peer learning sessions to maintain training quality and
fidelity to the curriculum, reflecting the capacity building
approach documented by Dwivedi et al.,(2015). Participant
feedback mechanisms including post-session evaluations,
suggestion boxes, and focus groups enable responsive

Available online: https://saspublishers.com/journal/siebm/home

934



Jennifer lyangan Oshodin, Sch. J. Econ. Bus. Manag., Dec 2017; 4(12): 927-938

adjustments and continuous improvement. External reviews
at mid-term and endline provide independent assessment of
progress and impact. Continuous improvement processes
include monthly project team learning reviews and adaptive
management protocols that systematically integrate lessons
learned into ongoing implementation, embodying the
iterative approach emphasized throughout the literature.

6. Monitoring, Evaluation, and Learning Framework
6.1 Theory of Change

The project’s theory of change articulates the
causal pathway from inputs through activities, outputs,
outcomes, and ultimate impact. Inputs include funding,
staff, curriculum, and partnerships. Activities encompass
training, mentoring, and financial service linkage. Outputs
include the number of women trained, mentoring sessions
conducted, and accounts opened. Outcomes include
increased knowledge, improved self-efficacy, behavior
change, and financial service wuse, reflecting the
intermediate outcomes identified by Selvaraj et al.,(2016)
and Sanders et al.,(2007). Impact encompasses economic
empowerment, financial resilience, household well-being,
and intergenerational effects, representing the ultimate
transformative change documented by Postmus et
al.,(2013) and Siddik (2017).

6.2 Key Performance Indicators

Output indicators track immediate project
deliverables including the number of women trained with a
target of 500, training completion rate with a target of 85%,
number of mentoring sessions conducted with a target of
1,500, number of financial service linkages facilitated with
a target of 300, and number of resource centers established
with a target of 5. These indicators enable routine
monitoring of project implementation and early
identification of delivery challenges. Outcome indicators
measure changes in knowledge, attitudes, and behaviors
including average knowledge gain measured through pre-
post testing with a target of 70% improvement, financial
self-efficacy increase with a target of 60% improvement as
recommended by Sanders et al.,(2007), percentage
developing financial plans with a target of 70%, percentage
with regular savings behavior with a target of 60%,
percentage opening formal accounts with a target of 60%,
and percentage maintaining financial records with a target
of 50%. These indicators capture the intermediate changes
that mediate between training and economic impact. Impact
indicators assess longer-term economic and empowerment
outcomes including financial maturity scores measuring
loan management, repayment, and reporting quality;
household income changes; asset accumulation; economic
decision-making power; financial stress reduction; and
intergenerational knowledge transfer. These indicators
reflect the ultimate objectives of economic empowerment
documented by Postmus et al.,(2013), Siddik (2017), and
Haque and Zulfigar (2015). Process indicators monitor
implementation quality including facilitator training
completion, training fidelity scores, participant attendance
rates, mentoring contact frequency, partnership agreement
implementation, and budget utilization rates. These
indicators enable quality assurance and early detection of

implementation challenges requiring corrective action.

6.3 Data Collection Methods

Quantitative data collection methods include pre-
post surveys administering validated financial literacy tests,
self-efficacy scales, and demographic data following the
approach used by Selvaraj et al.,(2016); financial maturity
metrics tracking savings rates, loan repayment ratios,
delinquency, and financial reporting quality; transaction
data from bank accounts and mobile money records
collected with participant consent; administrative data
including attendance records, mentoring logs, and service
linkage tracking; and financial diaries where participants
record income, expenses, and savings over time. These
guantitative methods provide statistical rigor and enable
comparison across groups and over time. Qualitative data
collection methods include focus group discussions
exploring change processes, barriers, facilitators, and social
dynamics; in-depth interviews understanding individual
experiences, decision-making, and impact pathways; case
studies documenting success stories and lessons learned;
participatory monitoring and evaluation including
community-led reflection sessions and most significant
change technique; and observation of training quality,
facilitator-participant  interactions, and community
dynamics. These qualitative methods provide depth,
context, and understanding of mechanisms not captured in
quantitative data, following the mixed methods approach
advocated by Nawaz (2015) and Dutt (2015).

6.4 Evaluation Timeline and Approach

The evaluation timeline includes baseline
assessment in Month 1 providing comprehensive survey of
the target population, pilot evaluation in Month 6 using
mixed methods to assess pilot phase effectiveness, ongoing
process monitoring tracking activities, outputs, and process
indicators monthly, mid-term evaluation in Month 12
conducted by external evaluators assessing progress and
informing course correction, endline evaluation in Month
21 providing comprehensive outcome and impact
assessment using quasi-experimental design, and follow-up
assessment in Month 30 measuring sustainability and
impact six months post-project. This timeline ensures
multiple measurement points enabling rigorous assessment
of change over time. The evaluation design employs quasi-
experimental  pre-post methodology with matched
comparison group where feasible, supplemented by mixed
methods approaches to understand mechanisms and
context, consistent with the evaluation strategies used by
Karunanithy and Senevirathne (2015) and Hetling and
Postmus (2014). This design balances rigor with feasibility
in development contexts where randomized controlled trials
may not be possible or ethical.

6.5 Learning and Adaptive Management

Learning and adaptive management processes
include monthly learning reviews where the project team
reflects on implementation challenges, successes, and
adaptations; quarterly stakeholder forums providing multi-
stakeholder learning events to share progress, challenges,
and solutions; real-time dashboards presenting gender-
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disaggregated monitoring data accessible to all
stakeholders; feedback loops systematically integrating
participant and facilitator feedback into ongoing
implementation; and continuous documentation of
innovations, challenges, and solutions for organizational
learning. These mechanisms ensure that the project learns
and adapts throughout implementation, improving
effectiveness and efficiency while building the evidence
base for future programming.

7. RISK MANAGEMENT

Risk management is integral to project success,
requiring systematic identification, assessment, and
mitigation of potential threats to project objectives. Cultural
and social risks include resistance from male family
members or community leaders, assessed as medium
likelihood and high impact. Mitigation strategies include
early engagement of community leaders and male
stakeholders, design of couples' sessions where appropriate,
and emphasis on household benefits to build support.
Economic risks include economic shocks such as inflation
or unemployment affecting participation, assessed as
medium likelihood and medium impact. Mitigation
strategies include flexible scheduling, provision of
transportation or childcare support, and emphasis on
financial coping strategies in the curriculum to build
resilience. Technological risks include limited digital access
constraining digital tool adoption, assessed as high
likelihood and medium impact given the access barriers
documented by Bonga and Mlambo (2016). Mitigation
strategies include a blended approach prioritizing in-person
delivery, paper-based alternatives, and focusing digital
tools only where feasible and appropriate. Institutional risks
include financial service providers failing to honor
partnership commitments, assessed as low likelihood but
high impact. Mitigation strategies include formalizing
agreements with clear commitments, diversifying
partnerships across multiple institutions, and advocating for
pro-poor products that meet women's needs. Human
resource risks include facilitator or staff turnover, assessed
as medium likelihood and medium impact. Mitigation
strategies include competitive compensation, capacity
building and professional development, succession
planning, and thorough documentation of processes to
enable continuity. Financial risks include funding delays or
shortfalls, assessed as low likelihood but high impact.
Mitigation strategies include diversified funding sources,
phased implementation allowing adjustment to available
resources, contingency reserves, and strong financial
management systems. Political risks include changes in
government priorities or policies, assessed as low likelihood
and medium impact. Mitigation strategies include multi-
stakeholder ownership, alignment with national strategies,
policy advocacy, and documentation of impact to maintain
support across political transitions. Quality risks include
training quality inconsistency across facilitators, assessed as
medium likelihood and high impact. Mitigation strategies
include standardized protocols and training manuals,
regular supervision and quality audits, facilitator peer
learning networks, and quality incentives. The risk register
is maintained as a living document tracking all identified

risks, mitigation actions, and status. Monthly risk reviews
assess risk status and adjust mitigation strategies. Escalation
protocols provide clear procedures for escalating high-
impact risks to the steering committee. Contingency
planning develops pre-defined response plans for high-
probability or high-impact risks to enable rapid response
when risks materialize.

8. SUSTAINABILITY AND SCALE STRATEGY

Sustainability ~ planning  addresses  multiple
dimensions to ensure continued impact beyond external
funding. Financial sustainability is pursued through revenue
generation via fee-for-service models for resource centers,
securing government budget allocations for ongoing
financial literacy programs, establishing endowment or
revolving funds for resource center operations, and
leveraging financial service provider contributions for joint
programming. These strategies reduce dependency on
donor funding and create local ownership of financial
sustainability. Institutional sustainability is achieved by
embedding financial literacy in local government
community development plans, formalizing partnerships
with established NGOs and women's organizations, creating
facilitator associations for peer support and quality
maintenance, and developing policy frameworks for
financial education in target regions. These strategies ensure
that financial literacy becomes institutionalized rather than
dependent on project-based funding, consistent with the
institutionalization approach documented by Dwivedi et
al.,(2015). Social sustainability is built through community
ownership via participatory governance of resource centers,
establishing peer mentoring networks that function
independently, creating social norms around women's
financial literacy and empowerment, and developing
intergenerational knowledge transfer mechanisms where
mothers pass financial knowledge to children. These
strategies ensure that financial literacy becomes embedded
in community culture and practice. Technical sustainability
is ensured through comprehensive documentation and
knowledge management systems, open-source digital tools
that can be maintained locally where applicable, train-the-
trainer models for continuous facilitator development, and
adaptation frameworks for contextualizing materials to new
settings. These strategies enable local actors to maintain and
improve program quality without ongoing external
technical assistance.

The scaling strategy addresses horizontal scale
through geographic expansion using a replication toolkit
with implementation guide, curriculum, and monitoring and
evaluation tools; partnership models with local NGOs and
government agencies; franchise approaches for resource
centers in new communities; and South-South learning
exchanges and peer support networks. Vertical scale
through policy integration is pursued via advocacy for
national financial literacy policies and strategies,
integration into school curricula and adult education
programs, mainstreaming into government social protection
programs, and influencing financial sector regulations for
gender-responsive products. Functional scale through
deepening impact develops advanced modules on
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entrepreneurship, investment, and digital finance;
specialized tracks for specific groups such as youth, elderly,
or persons with disabilities; integration with other
development sectors including health, agriculture, and
water and sanitation; and long-term mentoring and alumni
networks. This multi-dimensional scaling strategy enables
impact to extend far beyond the initial project scope and
duration.

9. EXPECTED OUTCOMES AND IMPACT

Short-term outcomes expected within 6-12 months
include 70% improvement in financial literacy scores across
budgeting, saving, debt management, and investment
basics; 60% increase in financial self-efficacy and
confidence in making financial decisions as measured by
validated scales; enhanced awareness of available financial
products and services, rights and responsibilities; formation
of peer learning groups and support networks providing
ongoing mutual support; and initial engagement with
financial service providers including account opening and
product exploration. These short-term outcomes establish
the foundation for sustained behavioral change. Medium-
term outcomes expected within 1-2 years include 70% of
participants developing and implementing financial plans;
60% demonstrating regular savings behavior tracked
through financial diaries or transaction records; widespread
adoption of budgeting, recordkeeping, and financial goal-
setting practices; 60% actively using formal financial
services including accounts, savings, and credit; measurable
increases in savings amounts, asset accumulation, and
income diversification; and increased voice in household
financial decisions and economic agency. These medium-
term outcomes represent the behavioral and economic
changes that mediate long-term empowerment.

Long-term impact expected within 3-5 years
includes enhanced ability to cope with economic shocks and
reduced financial stress; continued practice of sound
financial management behaviors demonstrating sustained
capability; increased economic autonomy and control over
resources; improved household economic security,
nutrition, and education investments; transfer of financial
knowledge and practices to children and extended family
creating intergenerational effects; strengthened local
financial ecosystems and increased economic activity at
community level; and shifts in gender norms around
women's economic roles with policy changes supporting
financial inclusion. These long-term impacts represent the
ultimate transformative change documented by Postmus et
al.,(2013), representing economic empowerment that
extends beyond individuals to transform households,
communities, and social norms.

10. CONCLUSION

Integrating financial literacy into women's
development projects requires more than delivering
training; it demands a comprehensive project management
approach that addresses the complex interplay of
knowledge, behavior, access, and systems. This framework
provides a structured, evidence-based roadmap for
planning, implementing, and evaluating women's financial

empowerment initiatives, grounded in research literature
documenting effective practices and common challenges.
By applying Project Management Professional principles
including clear objectives, phased implementation,
stakeholder engagement, risk management, quality
assurance, and continuous monitoring, this approach
ensures accountability, efficiency, and impact. The
integration of accounting fundamentals through financial
maturity metrics provides tangible measures of economic
progress beyond knowledge gains, enabling assessment of
real behavioral and economic change. Critical to success are
participatory co-design with beneficiaries as emphasized by
Jarecke et al.,(2009) and Dwivedi et al.,(2015); sustained
mentoring and local facilitator networks documented by
Sanders et al.,(2007); gender-responsive  project
management with explicit gender goals and indicators as
advocated by Hung et al.,(2012); measurable financial
performance metrics; linkages to financial service providers
following the models described by Bijli (2012) and Nawaz
(2015); and institutionalization strategies for long-term
sustainability. This framework is designed to be adaptable
to diverse contexts while maintaining core principles of
gender  responsiveness,  participatory  engagement,
evidence-based practice, and sustainable impact. It provides
development practitioners, project managers, and
policymakers with a practical tool for advancing women's
financial empowerment and economic inclusion,
contributing to the broader agenda of gender equality and
sustainable development.
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